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Abstract
 

 

The purpose of this study is to discuss the use of Microsoft Immersive Reader (MIR) in the 

SMAR model in reading courses. 

The research method used is descriptive qualitative. Respondents in the study were 1 

lecturer and 35 students of the Department of English Education. This study uses primary 
data and secondary data to collect information. Interviews, observations, and 

documentation in the form of field notes were used to collect primary data. While 

secondary data is obtained from the results of literature studies, journals, articles, internet 
and others which aim to become supporting data related to research. The validity of the 

data shows that what is observed is in accordance with what is actually happening in the 

field and the explanation of the problem description is in accordance with the actual 
situation. Data analysis in this study uses triangulation. 

The results showed that the lecturers viewed the use of MIR to improve the quality of 

learning as well as to increase student learning motivation. Students also stated that the 

use of MIR was motivating and the various features of MIR helped them understand 

reading assignments more easily. Furthermore, reading assignments involving the use of 

the MIR feature encourage them to actively participate in reading activities in a 

collaborative setting. 

 

Abstrak 
Tujuan penelitian ini yaitu membahas pemanfaatan Microsoft Immersive Reader (MIR) 

dalam model SMAR pada mata kuliah membaca.  

Metode penelitian yang digunakan yaitu deskriptif kualitatif. Responden dalam penelitian 
yakni 1 dosen dan 35 mahasiswa Jurusan Pendidikan Bahasa Inggris. Penelitian ini 

menggunakan data primer dan data sekunder untuk mengumpulkan informasi. Wawancara, 

observasi, dan dokumentasi dalam bentuk catatan lapangan digunakan untuk 
mengumpulkan data primer. Sedangkan data sekunder diperoleh dari hasil studi pustaka, 

jurnal, artikel, internet dan lain-lain yang bertujuan untuk menjadi data pendukung terkait 

penelitian. Keabsahan data menunjukkan bahwa apa yang diamati sesuai dengan apa yang 

sebenarnya terjadi di lapangan dan penjelasan uraian masalah sesuai dengan keadaan yang 

sebenarnya. Analisis data dalam penelitian menggunakan triangulasi. 

Hasil penelitian menunjukkan bahwa dosen memandang pemanfaatan MIR bisa 

meningkatkan kualitas pembelajaran disamping juga meningkatkan motivasi belajar 

mahasiswa. Mahasiswa juga menyatakan bahwa pemanfaatan MIR mampu memotivasi dan 

fitur MIR yang beragam membantu mereka memahami tugas membaca lebih mudah. Lebih 
lanjut, tugas membaca dengan melibatkan penggunaan fitur MIR mendorong mereka 

berpartisipasi dengan aktif dalam kegiatan membaca dalam nuansa yang kolaboratif.   
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INTRODUCTION  

Students learn new knowledge and learn 

to synthesize, analyze, and interpret the subject 

matter by reading, which is recognized as an 

important academic language ability for foreign 

language learners (Noor 2011). In line with 

Syafiq and Rahmawati (2017), reading is also 

one of the basic communicative skills, yet it has 

a very complex process of learning. Thus, 

reading can be said as an interactive process 

since it requires the reader to guess, predict, 

check, and ask questions what text is about. 

Considering that reason teachers and learners in 

EFL context assume that reading is difficicult 

skill.  

Westwood (2001) claims that in order to 

comprehend a text, readers must use information 

they already have to process, view, organize, and 

focus on the information they receive from the 

text. However, two pedagogically inefficient 

routines for teaching reading to students still 

exist. Teachers begin by assigning students to 

read a text and then waiting for them to complete 

it. Students are unable to communicate with one 

another. This fact creates reading difficulty for 

the students. Their difficulty will influence their 

ability to comprehend text. According to 

Oberholzer (2005), Reading difficulty refers to a 

reading problem that has caused a student to fall 

behind in terms of classroom reading 

requirements. Therefore, providing alternatives 

to address the problems in EFL reading class, it 

will be important to find ways to inspire students 

to read while also improving their reading skills. 

According to Velandia et al (2012), new 

New information and communication 

technologies have become an effective tool for 

encouraging people to develop new skills and 

interests. In addition, Parra (2015) points out that 

technology-supported learning environments 

promote student engagement and the use of a 

foreign language in authentic contexts, allowing 

for a more complex and engaging way of 

learning. It could be implied that technology 

integration offers various assitance to the EFL 

students achieving their learning goals.  

In ine with the development of thenuse of 

technology in TL process, learning in the 

classroom also has naturally shifted. There are 

various learning model models to facilitate 

educators to conduct TL process with 

technology. One of the learning models that seen 

closer to the technology integration is SMAR 

model. The SMAR model is a framework created 

by Dr. Ruben Puentendera that developed the 

SMAR model, which categorizes four different 

levels of classroom technology integration. The 

letters “SMAR” stand for Substitution, 

Augemntation, Modification, and Redefinition. 

As teachers aim to help students visualize 

complex concepts, the SMAR model was 

developed to provide a shared language across 

disciplines. According to Puentedura (2013) 

SMAR model can be explained in the following 

figure: 

 Figure 1: SMAR Model 

 

Floris and Renandya (2020) stated that 

This model serves as a guide for teachers to 

evaluate their use of technology and decide the 

degree to which technology is integrated in their 

classroom. Moreover, the model also reminds 

teachers and educators that Effective technology 

integration entails more than just choosing and 

implementing a few applications in the 

classroom. In addition, successful technology 

integration should focus on how computers, 

mobile phones and the internet connection can be 

utilized to support and enhance student learning. 

In other words, technology should be embedded 

purposefully and effectively into language 

classrooms.  

One of the technologies that can be 

integrated in reading class is Microsoft 

Immersive Reader (MIR). According to Novianti 

(2017), Microsoft Immersive Reader offers 

various tools/features to help learners in reading 

comporehension. This tool is created on Office 

365 and Microsoft Edge to help improving 

reading comprehension. The use of Microsoft 

Immersive Reader is expected to increase 

students' reading comprehension. 

Reading as a research theme is in line 

with research Murtono (2014);   Hastutik (2015); 

and Kusniati (2015); Sayfiq and Rahmawati 

(2017). Meanwhile, the use of digital or mobile 

media has similarities with research from 

Ibrahim and Ishartiwi (2017); Purbasari, Ismaya, 

Suryani, and Djono (2019); Diantoro, Ismaya, 
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and Widianto (2020);   Nikmah, Rahayu, and 

Fajrie (2020); Permana (2020); Prastikawati and 

Asropah (2020); Ardianti and  Wanabuliandari 

(2021). Based on the background explained in 

the previous pargaraphs and previous researches 

that have similar themes the purpose of this study 

is to analyze the integration of Microsoft 

Immersive Reader in SMAR to increase students' 

reading comprehension. The writers will share 

the discussion points on how to access MIR, 

models of teaching learning using MIR, and 

respondents’ perception of the use MIR within 

SMAR model in reading class.  

 

METHOD 

This study belongs to qualitative 

descriptive. Moleong (2011) stated that using the 

descriptive method means that the researchers 

analyze the data collected in the form of words, 

pictures and not numbers. The respondents in 

this study were 1 lecturer and 35 students of 

English Education Department.  

This research used both primary and 

secondary data to collect information. 

Information gathered directly from respondents 

was used to collect primary data. Interviews, 

observations, and documentation in the form of 

field notes were used to gather primary data. 

Meanwhile, secondary data were obtained from 

the results of literature studies, journals, articles, 

internet and others which aim to become 

supporting data related to research. 

Interviews, evaluation, and reporting were 

used to collect data in this report. The interviews 

conducted were interviews using open-ended 

questions so that the information obtained was 

complete and in-depth and in accordance with 

the problem under study. The second technique 

used was observation to present a true picture of 

the behavior, expressions and enthusiasm of the 

research subjects. The third technique used was 

documentation  in the form of field notes that the 

researchers used not only to record things that 

happen to the respondents but also to the class 

situation when MIR applied. 

The validity of the data shows that what is 

observed is in accordance with what actually 

happened in the field and the explanation of the 

problem description is in accordance with the 

actual situation. Data analysis in qualitative 

research usually uses triangulation. Data 

triangulation and process triangulation were both 

used in this analysis. Data triangulation is used 

for collecting similar data using a variety of 

different sources. While the triangulation method 

is used to compare the interview data with the 

results of the observations and also with what is 

in the document (field notes) and other 

secondary data. 

There are three components in data 

analysis process namely data reduction, data 

presentation and verification / conclusion. Data 

reduction is a process of selecting data, focusing 

and simplifying the data that has been obtained. 

Data presentation is the process of compiling 

information, providing descriptions in the form 

of a narrative referring to the problem 

formulation that has been compiled as a research 

question. Verification or drawing conclusion is 

the process of providing strong conclusions and 

having clear grounds. 

 

RESULTS AND DISCUSSION 

In this section, the writers will share three 

points. The first is the procedure on how to 

access and use Microsoft Immersive Reader in 

SMAR model in reading class.  The second one 

is the model of teaching and learning activity by 

integrating MIR in SMAR Model. The last one is 

respondents’ perception toward the use of MIR 

in reading class. 

 

The Procedures on how to access MIR 

The procedure on how to access and use 

Microsoft Immersive Reader in SMAR model in 

reading class is as follows 

1. Firstly, visit the link: 

www.onenote.com/learningtools 

2. Secondly, you will find the home menu as the 

following 

 

 

 

 

 

 

 

 

 

 

Figure 2 Home menu of MIR 
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3. Thirdly, Try it out page. Users can insert any 

text in this page.  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3 Try Out page 

 

4. Then, users can click play icon so that text 

will be read aloud. 

 

 

 

 

 

 

 

 

 

 

Figure 4 Read Aloud icon 

 

5. Click the book icon to help you focus in 

reading by lines you need.  

 

 

 

 

 

 

 

 

 

 

Figure 5 Line Focus 

 

6. Then, if you need to find the meaning of 

unfamiliar word, you can click translation 

feature. It is available both in picture and 

word. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 6 Translation Feature 

 

7. You can also identify different parts of 

speech by clicking Grammar Icon besides 

book icon. Different colour in this feature 

shows different part of speech. 

 

 

 

 

 

 

 

 

 

 

Figure 7 Grammar Icon 

 

8. You can also adjust your text display by 

clicking text preference on the left side of 

grammar icon. 

 

 

 

 

 

 

 

 

 

 

 

Figure 8 Grammar Icon 

 

You can adjust the font of your text and can 

also change the backgorund colour of your 

text and increase the space. 

 

Integrating MIR in SMAR model in reading 

class 

The SMAR model provides a prism 

through which to examine how technology is 

used in the classroom. Puetendera recommends 

using this model as an analytic method as 

teachers and educators aspire to incorporate 

online resources into their classrooms. The 
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following is an example of how MIR might fit 

within the SMAR model. 

1. Substitution: student use MIR to have a 

text/paragraph read them out loud (instead of 

having a teacher or peer read it aloud) 

Students are asked to insert the text and 

click play icon. They will get the text they insert 

to be read aloud by the tool. They are required to 

take note for the words they do not know the 

meaning while the text was being read aloud. To 

avoid the noise during read aloud session, they 

were required to use their earpieces or headset 

during this session. 

2. Augmentation: Students use the tools on MIR 

to hightlight and explore different parts of 

speech in a paragraph. 

MIR is also accompanied by grammar 

feature. It helped students to label various part of 

speech. In this section, the lecturer asks the 

students to check their notes from the words they 

got from read aloud section. He asks the students 

to carefully read the text and count how many 

nouns, verbs, adjectives, and adverbs they get 

from the text. 
3. Modification: students use MIR to translate 

and view visuals of words to enrich their 

understanding of the text. 

In this session the students will maximally 

use the translation feature to translate words and 

phrases that students do not know during reding. 

The students are then asked to assess the 

accuracy of the translations based on the words 

or phrases they have received. 

4. Redefinition: Students use MIR to 

individualize their reading and learning 

experience. 

Students can use MIR even after the class 

is over. They can use MIR features to complete 

their reading assignment in and out class.They 

also use MIR to individualize their reading and 

learning experience. 

 

Respondents’ perception toward the use of 

MIR in reading class. 

1. Teacher perception on the integration of MIR 

in the classroom 

From the result of the interview with one 

lecturer of reading class at English Education 

Department, it was revealed that the lecturer 

believed that integrating MIR in the classroom is 

very important. It is advantegous for both 

lecturer and students as well. It can also motivate 

students to learn more since there were various 

features provided by MIR. The lecturer described 

her opinion about the implementation of MIR in 

reading class as follows: 

I believed that the integration of MIR will 

improve the quality of teaching and learning 

process, especially in reading class. 

Engagement and motivation are also 

important in EFL learning. It can be 

facilitated and maintained by utilizing 

technology in the classroom. As we become 

more inseparable from technology in our 

daily lives, it also occurs in the class. 

 

In addition, the class situation also 

changed as well after implementing MIR in the 

reading class. The result of observation and field 

note showed that more students actively take part 

in discussion and answering questions correctly. 

It also created collaborative learning among the 

students.  This finding in line with Levin & 

Schrum (2012) that point out that teachers 

changed their instructional methods to become 

more student-centered over time as a result of 

ongoing, high-quality professional growth. 

2. Students’ perception on the integration of 

MIR in the classroom 

The writers also conducted interview with 

some students after using MIR in their reading 

class. Sudents metioned that complex features 

provided by MIR incoporated in reading 

activities made the learning amothspere more 

attractive and interseting. Other students also 

viewed that MIR presenting a text in creative and 

resourceful also enhancing the motivation and 

ease of reading practices. Their views are in line 

with Tudor cited in Kouerieos & Evripidou 

(2013) that highlighted that learners' perspectives 

on successful language learning tend to guide 

their behavior actively or unconsciously in ways 

that help their own learning and, most 

importantly, influence their positive or negative 

responses to teaching activities. The following 

excerpts illustrate how students described their 

experiences in the assigned activities in their 

own words: 

Working with MIR in reading class is  fun. 

MIR helps me completing reading easier. 

MIR helps me understanding text better. 

I love picture dictionary feature on MIR. 

I prefer to use MIR even after the class is 

over. 

 

The statements above indicate that 

incoporating MIR with reading activities in the 

classroom Not only did it inspire students to read 

English texts in a more engaging manner and 

comprehend them more quickly, but it also 

improved students learning experience by 
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allowing them to regulate their preference in 

using MIR features during learning. 

In addition, one of students stated that the 

use of MIR in reading activities assisted him to 

have better visualization of unfamiliar word he 

found in the text. Another one also shared similar 

view that picture dictionary and word translation 

support her to enrich vocabulary by labelling 

words using syllable feature. Sari, Chamisijatin, 

& Santoso (2019) state that the use of images in 

learning materials helps make it easier for 

students to improve reading skills. It can be 

implied from those statements that MIR 

implementation positively influenced students’ 

reading comprehension.  

 

CONCLUSION 

 In achieveing the objectives of teaching 

and learning process, it is really essential to 

apply a suitable technique, method, and even 

media. Selecting appropiate choice will 

contribute gretaly on both process and result of 

the teaching and learning itself. The integration 

of MIR in SMAR Model will provide fruitful 

benefit for teacher and students. For teacher, the 

use of MIR will create a better input to make 

his/her class more creative and innovative. 

Teacher can also set a lot of new activities to 

lessen the students’ boredom in TL process 

especially in EFL reading class. Furthermore, 

students’ motivation and ability will improve 

significantly since reading features provided by 

Microsoft Immersive Reader could enlighten 

them in learning reading. However, the effective 

technology integration will be achieved as both 

teacher and students are able to select and apply 

technology tools to assist them to obtain 

information, analyze, and present it well. 
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